WORLD JOURNALISM EDUCATION CONGRESS
FINDS NUMEROUS ISSUES OF INTERNATIONAL SCOPE

By Robyn S. Goodman, Alfred Untversity

The World Journalism Education Congress’ desire to keep
journalism educators across the globe updated on unprece-
dented changes in the field of journalism, especially as they
apply to educating future journalists worldwide, led to the
WJEC’s second global conference, WJEC-2. The WJEC-2,
hosted by Rhodes University, ran July 5-7 2010, in Graham-
stown, South Africa, and attracted 300 mass media scholars
and journalists from 54 countries.”

The WJEC-2’s wide variety of significant events included the
Syndicate Team Program, research paper and panel presenta-
tions, UNESCO-backed initiatives and Nobel Peace Prize
laureate Archbishop Desmond Tutu’s passionate oration urg-
ing journalism educators to speak out for freedom of expres-
sion and his signing of the Table Mountain Declaration,
which seeks an end to insult laws and criminal defamation in

Africa.

The syndicate program, rated a top conference highlight by a
Rhodes University poll of WJEC-2 attendees, encouraged all
WJEC conference-goers to join themed discussion groups of
their choosing. Each syndicate team was matched with an ex-
pert scholar and chair (moderator) and was asked to describe
its topic and make recommendations for its colleagues world-
wide. The discussion groups focused on some of the most ur-
gent, important issues in journalism education today,
according to WJEC member organizations —29 AEJMC-like

organizations worldwide.
Syndicate Team Results

The resulting syndicate reports, presented at the WJEC-2’s
concluding sessions, represent how many of the best and
brightest in journalism education worldwide, including ad-
ministrators, educators and professionals, continue to grapple
with the field’s most pressing issues, many of which are sur-
prisingly similar.

Since the format of team reports varied greatly, this author
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attempted to retain the original flavor and style of these re-
ports in order to capture important nuances and to help
readers experience the syndicate sessions as vicariously as pos-

sible.

This article, due to space limitations, highlights findings
from eight of the 16 WJEC-2 syndicate reports. These eight
syndicate reports should be of special interest to ASJMC
members and /nsights readers. That said, the remaining eight
syndicate reports, that will interest this same audience, can be
found at the official WJEC website, as well as the full version
of the reports summarized in this article

(http://wjec.ou.edu/syndicates2010.php).

The WJEC leaders hope that readers will not only visit the
syndicate reports on-line, but will also actively comment on
them in order to help keep the discussions they represent in-
teractive and meaningful on a global scale.

The syndicate reports summarized below represent eight ap-
proaches to analyzing and improving journalism education
across the globe:

1. Journalism Heads From Around the World Identify Top
Challenges®

2. Optimizing Cooperation in University-Based vs. Indus-
try-Based Journalism Education

3. Media Literacy

4. Entrepreneurial Journalism

5. Social Media, Citizen Journalism and Media Curators —
Implications for Journalism Education

6. Sports Journalism

7. Diversity in Journalism Education

8. The Ultimate Journalism Education

Syndicate Report Summaries

What follows are summaries of key W]EC syndicate reports.
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I. JOURNALISM HEADS FROM
AROUND THE WORLD
IDENTIFY TOP CHALLENGES

By Expert Paul Parsons, Elon University & Team members?

Twenty heads of journalism programs participated — one-half
delegates from African nations (Nigeria, Ghana, Cameroon,
Burkino Faso, Namibia, Morocco and South Africa) and
one-half from other nations (China, Singapore, France,
Qatar, United Kingdom and the United States).

Ten top issues emerged, some of them reflecting the substan-
tive African participation in the process. While the results do
not reflect a scientific process, the findings are illuminating
as a first actempt to identify and rank-order the leading issues
cited by journalism program heads who met face-to-face in
two sessions spanning three hours.

The 10 leading issues identified at the WJEC-2, in ascend-
ing order:

10 — Student enrollment demands

While this appears to be a universal issue, it is particularly an
issue in some African nations. Several journalism heads said
they are able to enroll only a fraction of the number of stu-
dents who want to major in journalism.

9 — Faculty diversity

In Africa, this means the need for more female faculty to bet-
ter reflect the student body that is increasingly female. In
other countries, especially in the West, the emphasis on fac-
ulty diversity focuses more on the need for more racial mi-
norities.

8 — Changes in curriculum and the emergence of new
media

The challenge is staying abreast in an age of radical change,
building and maintaining a balance of theory and practice,
and revising courses and curricula to reflect the growth of
multimedia.

7 — Specificity of journalism

Participants said journalism needs to remain a distinct disci-
pline and should not be absorbed into the general world of
communications.

6 — Textbooks and instructional materials

Journalism heads in African nations lament the shortage of
books for their students — books that are affordable and writ-
ten by Africans or which relate to Africa. In the West, the
challenge is a different one — getting students to buy useful

books in an online age.

5 — Electrical power and Internet connectivity

An unreliable energy supply appears to be a primary problem
on the African continent. Education is disrupted when class-
room lights flicker off, computers cannot be turned on or ac-
cess to the Internet is interrupted.

4 — Government issues

These are “free press” issues involving licensing, restrictions,
censorship and self-censorship, which appear to be more of a
problem in Africa and Asia than elsewhere in the world.

3 — Faculty hiring and retention

Salaries tend to be low, which has led to journalism programs
in non-Western nations losing qualified faculty to industry or
to exchange programs in countries that pay better.

2 — An ethical disconnect with journalistic practice
Journalism heads in Africa refer to a “disconnect” between
the classroom and the newsroom. For instance, they teach
ethics, then their students go into internships in which they
see some journalists engage in payoffs and bribery.

And the leading issue facing journalism programs around the
world, as identified by program heads attending the WJEC-2:

1 — Money

This is the universal lament. For those on the African conti-
nent, the need for more resources affects infrastructure such
as facilities and technology. For those in other parts of the
world, programs are facing diminishing budgets because of a
need for states and nations to control their burgeoning debt.

Paul Parsons is professor and dean of the School
of Communications at Elon University

II. OPTIMIZING COOPERATION
IN UNIVERSITY-BASED VS.
INDUSTRY-BASED JOURNALISM

EDUCATION

By Expert Paddi Clay, Avusa Pearson Journalism Train-
ing Programme; Karen B. Dunlap, The Poynter Institute
& Team members®

This syndicate group offered six recommendations to help
unite university and industry journalism education. They are
as follows:

1. The definition of journalism education should be ex-
panded to include the wide range of training programs.
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Professional development programs in journalism include:
(a) university programs;

(b) vocational/technical training focused on skills instead of
liberal education;

(c) formal, on-the-job programs offered by journalism com-
panies;

(d) informal training programs, including internships;

(e) joint efforts by universities and media companies;

(f) mid-career fellowship programs;

(g) and media institutes.

This array can provide rich training opportunities, but it can
also raise concerns.

What are the standards set by various educational offerings?
Are they addressing the needs of industry? Do they prepare
students for the field?

2. Industry and research institutions could partner to make
academic research more relevant for industry.

A long-standing gap remains between academic research and
use of the findings in journalism practices. Conversely, some
of the most pressing questions of the industry are not ad-
dressed by academic researchers. Clearly the research agendas
of each group are not always in sync, nor should they be
since the academy is not the research arm of the industry.
Valuable academic findings could serve the industry, how-
ever, and too often the findings never reach those in the in-
dustry who could benefit.

Those who have undertaken efforts to provide this connect-
ing service should be commended, but greater efforts are
needed. Maybe news associations could take on the task of
providing web sites to regular reports on the practical find-
ings of academic research.

3. Universities and the Industry can work together on ac-
tion research, a form of research that develops theory from
the workplace and tests it in the workplace.

The most common example of this form of research is obser-
vation. Skilled observers document behavior in the workplace
and draw hypotheses, which are then tested. An example of
this type of research question: How can newspapers maintain
quality with reduced staffs?

This form of action research is used in business schools and
other disciplines. The purpose is to reveal new and useful infor-
mation. But this type of research can also help break down walls
between academics and industry. It also has a certain democra-
tizing force since it finds the knowledge in peoples” experiences.
New theories evolve and provide information for teaching,
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4. Academics can take the approach of appreciative inquiry
— a positive approach that shows what is working and uses
studies to illustrate what needs work.

Some bodies of research can produce the overall effect of nit-
picking, thereby providing a barrage of critical reviews of
news industry practices and outcomes. Areas that fall short
should certainly be noted, but there is also much to discover
and learn from what is working. Academics can find valuable
research in this area and build industry confidence along the
way.

5. Members of the academy and the industry must tend to
local relationships.

Leadership at all levels should encourage contacts, including
guest lecturers, external examiners for program feedback and
involvement in recruitment, opportunities for faculty to
work in industry, fellowships for journalists in the university
and memberships in organizations that bring the groups to-
gether. Leadership should encourage a wide range of ex-
changes while recognizing the related yet different missions
of the newsroom and classroom.

6. Academe stay alert to industry changes and training
needs.

Colleges and universities should prepare students for various
forms of journalism, including tabloids, community journal-
ism and ever-evolving new media. They should prepare them
for business aspects of journalism. Programs should promote
an entrepreneurial spirit that will help them work as free-
lancers and start new ventures. They should continue to
teach the values of journalism. They must help students un-
derstand how to make wise, ethical decisions in the midst of
journalistic transformation. They should engage with indus-
try professionals and help them do the same.

Paddi Clay is Head of the Avusa Pearson Journalism Train-
ing Programme; Karen B. Dunlap is president and Chair
and report writer of The Poynter Institute.

III. MEDIA LITERACY

By Expert Susan Moeller, University of Maryland; Beate
Josephi, Edith Cowan University, Perth, Western

Australia & Team members®

The media literacy syndicate group agreed that the journal-
ism profession and journalism education field have a huge
stake in the success of media literacy. After all, the demand
side for journalism is being threatened.

As syndicate participant, former AEJMC president and
WIJEC leader Joe Foote, University of Oklahoma, stated:

Spring 2011




“Media literacy may decide the future of the profession of
journalism as we know it. Journalism education has always
been an insular field. Media Literacy provides its [journalism
education’s] first example of being able to look beyond itself
into a broader context.”

Media Literacy can help citizens understand why journalists
make the choices that they make and can help journalists
build a broader base of understanding for the critical things
that they do. Media Literacy can also teach professional
journalists the value of communication theory and how to
use it to better reach their target audiences — citizens, power
elites, etc.

The teaching of media literacy should take place throughout
each university in every class possible. This is a way for jour-
nalism programs to offer their services across the university,
including media effects analysis to those not necessarily inter-
ested in journalism.

Media literacy not only needs to be taught within mass com-

munication and journalism programs, but it also needs to be

taught to teachers and trainers in education schools and out-

side the academy to those working at non-government organ-
izations and in the government.

A key example of the need for media literacy outside of acad-
emy is unfolding in Uganda. There, journalism teachers and
trainers say it is difficult to get the public to understand media
freedom. Much of the public is not listening, and government
officials are telling journalism educators that no one really cares.
Media issues need to be taught outside of university classrooms.
Such training will be difficult, expensive and labor intensive,
but it is needed. After all, currently media rights are often being
fought for by regular community members.

Media literacy is a social cause — we need to think about
it as media advocacy.

Media literacy should be included in mass education and di-
rectly linked to human rights as in Article 19 of the Universal
Declaration of Human Rights, which gives citizens — of all
ages and professions — the capability to defend their rights
and the knowledge and understanding to demand the condi-
tions to enjoy such rights.

Media literacy should also provide citizens with the knowl-
edge and abilities to demand better services from media and
to give them the capabilities to be responsible members of
the communication chain.

Susan Moeller, Ph.D., is an associate professor of media and

international affairs at the University of Maryland and the
director of ICMPA; Dr. Beate Josephi, is Syndicate Chair at
Edith Cowan University, Perth, Western Australia

IV. ENTREPRENEURIAL JOURNALISM

By Dan Gillmor, Arizona State University; Remzi Lani,
Albanian Media Institute, Albania; Muda Ganiyu, Lagos
State Polytechnic, Ikorodu, Lagos State, Nigeria & Team

members7

This syndicate group described the challenges of “entrepre-
neurial journalism” and how the academy can help its stu-
dents get into an increasingly necessary entrepreneurial
state-of-mind.

In order to practice entrepreneurial journalism, journalists
must:
1. Commit to a business plan — to go through a process to
achieve an outcome;
2. Learn to respond to ambiguity and change;
3. Be innovative —think outside the box to achieve new re-
sults.

The process of entrepreneurship involves:
1. Starting something you are passionate about;
2. Getting it online quickly;
3. Not waiting until the website is perfect;
4. Improving as you go.

The Silicon Valley Model involves deciding how to finance
the enterprise, launching before inviting investors and deciding
how much control to keep in relation to other stockholders.

Entrepreneurial journalism is cross-disciplinary by nature —
students need to take courses in other specialty areas, such as
business. They don’t need to become experts in such special-
ties, but they need to gain a basic understanding of them. As
for the cost of setting up a media enterprise, the use of Open
Source software is recommended to keep prices down. To
succeed as an entrepreneurial journalist, the needs of the au-
dience must be met.

Entrepreneurial journalism project examples:
1. Online film-maker communities;
2. Tweeting and short message service on multimedia sig-
nage;
3. Mobile-based systems of offering help to immigrants.

Successful entrepreneurs tend to:
1. Identify an idea or opportunity;
2. Coalesce the idea into something new;
3. Identify something that people need or that solves a problem;
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4. Anticipate something that does not exist;
5. Create something better than what exists.

Professors should encourage students to become job cre-
ators, not just job seekers, through:
1. Engaging in freelance journalism and photojournalism;
2. Becoming bloggers;
3. Setting up as independent radio/TV producers;
4. Becoming community newspaper publishers.

Dan Gillmor, Arizona State University; Chair Remzi Lani,
Albanian Media Institute, Albania & Report writer Muda
Ganiyu, Lagos State Polytechnic, Tkorodu, Lagos State, Nige-
ria

V. SOCIAL MEDIA, CITIZEN

JOURNALISM AND MEDIA CURATOR
By Mindy McAdams, University of Florida; Julie Posetti,

University of Canberra, Australia & Team members®

Some 21 journalism educators representing every continent
debated the issues in this group. Its discussion centered on the
role, risks and benefits of social media in journalism educa-
tion. Time limitations led to limited discussion of citizen jour-
nalism and media curators, although it was acknowledged that
the theme of social media partially captured these topics.

Social media realities

Social media literacy has become an essential element of jour-
nalism education and training.

“(Social media) isn’t just a kind of fad from someone who’s
an enthusiast of technology,” the BBC’s Director of Global
News Peter Horrocks told reporters in early 2010. “I'm afraid
you're not doing your job if you can’t do those things. It’s not
discretionary, he said.’”

Social media sites, including interactive blogs, have become
essential journalism tools. They are tools for newsgathering
and dissemination; for investigation and even crowd-sourced
fact-checking. Perhaps most importantly, though, they are
platforms for engagement with, as Jay Rosen (20006) describes
them, “the people formerly known as the audience”'® — each
one of whom is a potential source.

YouTube, Twitter and Facebook may ultimately be replaced
by new, hybrid sites, but the concept of an interactive, audi-
ence-engaged and activated real-time web platform for jour-
nalism is here to stay. And that means social media theory
and practice must be embedded in journalism teaching.
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But there are rules of engagement for journalists operating in
these spaces, rules that require more than mere technical
knowledge of how to tweet or post a Facebook status update.
They also demand reflective practice and critical thinking in
reference to ethics and professionalism.

So, while individual journalists are now expected to swim
with the social media tide rather than resist it, it's incumbent
upon industry trainers and J-schools to provide the training
necessary to equip the practitioners. This means journalism
teachers need to be facilitating both technical training and
critical engagement with these new technologies and their
impacts. They should also be encouraged to research and
practice in the field.

There were warnings at the meeting not to be overly seduced
by social media and to maintain the focus on basic journalis-
tic education with investigative purpose. However the ample
opportunities that social media present for journalism, jour-
nalists and journalism education were also discussed. One
Chilean delegate pointed out that the most followed person
on Twitter in Chile (with over one million followers) is an in-
vestigative journalist; other participants highlighted the ca-
pacity of Web 2.0 for student engagement.

Six recommendations on the role and application of social
media in global journalism education:

1. Social media exposure and competency is now an essential
component of journalism training globally — even in areas where
Internet access is limited or absent mobile access is leveling the
technological playing field and crossing cultural boundaries.

2. Journalism educators and trainers need to be at the knowl-
edge cusp of radically changing journalism training. Defini-
tions of journalism, journalists, and journalism practice are in
flux. Rather than trying to “pin jelly to the wall,” journalism
educators should facilitate open discussions about the ways in
which journalism is changing, focusing on descriptions and
predictions, not definitions and limits.

3. Creativity is necessary to embed social media practice into
traditional journalism training (not teaching it in isolation)
and to integrate it with theory. Specific platforms, such as
Twitter, need not be taught as stand-alone tools but rather to
demonstrate changing journalistic practices to students.

4. Ethics and professionalism are part of teaching about so-
cial media. Themes include authenticity, verification, trans-
parency vs. objectivity, managing the personal and

professional divide, and sourcing.

5. Programs should teach students to select and curate diverse
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sources of information and professional contacts to help
them build networks and new audiences that expand beyond
friends and official local news sources.

6. Journalism education must explore using social media to
excite students about topics that interest them (e.g. social jus-
tice; environmentalism) and to encourage them to engage
and collaborate with local communities.

Mindy McAdams, College of Journalism and Communica-
tions, University of Florida; Chair and report writer Julie
Posetti, University of Canberra, Australia.

VI. SPORTS JOURNALISM

By Wayne Wanta, Oklahoma State University; Erna Smith,
University of Southern California & Team members!!

Participants reported a significant increase in interest in
sports journalism in their countries. As a result, sports jour-
nalism and programs are growing as colleges and universities
seek to capitalize on sports” global popularity.

More coursework and larger enrollments have not translated
into more respect for sports journalism. Participants reported
the “struggle for legitimacy” in academy is more pronounced
for sports journalism than for journalism in general. The key
to legitimacy is creation of curricula that adheres to the high-
est ethical standards and emphasizes the cultural, economic,
scientific and political impact of sports on society.

Although increased interest in sports journalism as a field of
study has been accompanied by an increased interest in
sports journalism research and interest groups, more collabo-
ration on research and curriculum development is needed.

A marked difference was noted in the gender of students at-
tracted to sports journalism in America versus Europe, Aus-
tralia and Africa. U.S. participants reported most of their
students are women, while participants from Europe, Africa
and Australia reported most of their students are male.

Based on these observations, the group arrived at the follow-
ing principles to guide the development of sports journalism
as a field of study and research:

1. Encourage and support creation of sports journalism cur-
ricula and research that promote high ethical standards
and transparency;

2. Encourage gender diversity in students studying sports
journalism;

3. Encourage inclusion of sports science in the study of
sports journalism.

Best Practices

Macromedia School for Media and Communication in
Hamburg, Germany, offers a sports journalism curriculum
that incorporates skills training with a solid grounding in the
regulatory and socioeconomic foundations of sports as well as
sports science. The program’s success coincides with an dra-
matic increase in job opportunities for graduates in micro-
blogging on regional sports.

Resources

Syndicate participants identified the following resources for
educators interested in teaching and conducting research on
sports journalism:

1. The Center for International Sports Media
(http://internationalsportsmedia.org/)

This organization consists of a network of universities from
around the world that offers courses and conducts research
on sports media. The center’s mission is to “encourage the
development of quality education and research in the field of
sports media” and to support “efforts to improve the profes-
sional and ethical standards of all sports media.”

Housed at the School of Journalism and Broadcasting at Okla-
homa State University, the center has a website that was de-
signed to be a clearing house for sports journalism educators by
providing a space for them to share information about pro-
grams, research and course syllabi. Center Director Wayne
Wanta (wayne.wanta@okstate.edu) encourages educators to sub-
mit links to their coursework, syllabi and research to the site.

2. Sports Communication Interest Group

This organization is a newly formed group of the U.S.-based
Association for Education in Journalism and Mass Commu-
nication. The group met for the first time at AEJMC’s an-
nual convention in August and is “designed to support
AEJMC members who are scholars and teachers of sports-re-
lated courses, including those in the areas of journalism,
broadcasting, advertising/marketing and sports informa-
tion/public relations.” The group’s chair is Scott Reinardy,
School of Journalism and Mass Communication, University
of Kansas (reinardy@ku.edu).

3. International Association For Media and Communica-
tion Research (http://iamcr.org/)

The largest interest group in the IAMCR is the Sport and
Media Section, which “seeks to promote a range of scholarly
perspectives on the study of media and sport, especially in
the area of the relations between the media, sports and con-
cepts of nationhood as well as identity, politics and the devel-
opment of the sports industry.”
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4. PLAYTHEGAME.ORG (http://www.playthegame.org/)
Funded by the Danish government and located at the Danish
School of Media and Journalism in Aarhus, Denmark, this inde-
pendent non-profit aims to strengthen the basic ethical values of
sports and encourage democracy, transparency and freedom of ex-
pression in world sports. Its website features articles on sports and
sports coverage written by media professionals and leading experts
from around the world as well as news and conference information.

Wayne Wanta, School of Journalism and Broadcasting, Okla-
homa State University; Chair and report writer Erna Smith,
Annenberg School for Communication and Journalism, Uni-

versity of Southern California.

VII. DIVERSITY IN JOURNALISM

EDUCATION
By Anthea Garman, Rhodes University, South Africa;
Ibrahim Saleh, University of Cape Town, South Africa &

Team members'?

Defining Diversity — needs to be a wide definition, including
race, ethnicity, gender, religion, language, disability, geogra-
phy (i.e. rural), along with specific conditions, such as HIV
status. This broad definition is necessary so as not to confine
the issue to simply one of race or gender. Also, a wide defini-
tion allows for local particularities to be paid considered.

Attitude Toward Diversity — needs to be one of possibility
and openness to enrichment rather than seeing the issue as
a “problem” to be solved. Also, diversity in the North is
often seen as a “minority” issue, while diversity in the
South can often be a situation involving a “majority.” For
example, global-scale majorities, such as the global poor,
are disregarded in mainstream journalism and texts.

Political Reality — differences are not equal. Dealing with di-
versity is also dealing realistically with inequality and struc-
tural change.

Challenges and Recommendations:

* The ability to affect composition of staff and student
bodies varies depending on the program’s location. How-
ever, a diverse staff and diversity in students are an ab-
solutely necessary component of engaging in diversity in
journalism education. The challenge in classrooms is
then to allow those who are different from the previous
homogeneous situation to have a voice in what tran-
spires. This is not about incorporation into the status
quo, but about change, growth and learning.

* Curriculum is definitely within the control of journalism
educators.
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1. Both what and how students are taught are critical
to embedding diversity in the curriculum. This in-
volves thought and input about content of courses,
activities undertaken and various efforts to expose
students to diverse people, languages, cultures and
situations.

2. Languages should be highlighted as particular vehi-
cles not just to create fluency and functionality in
journalism practice, but as means to engage with
cultures beyond the homogeneous.

3. We should be alert to struggles and blind spots
within classes and have strategies for how to deal
critically with both these situations.

4. Universities are unique environments for critique
and debate, and journalism education should respect
this feature.

5. Journalism itself as a practice is implicated in the
perpetuation of inequality, and educators should
therefore expose students to types of journalism that
engage with different ways of doing journalism and
other journalistic paradigms — subaltern journalism,
culture journalism, development journalism, citizen
journalism, public journalism, etc.

* Capacity building and skills for educators and students in
order to address the issue of diversity are critical within
institutions of higher learning.

* Mainstream media institutions and the texts they produce
— We have less power over the production of texts and
the way they are produced than over curricula. However,
this syndicate felt that engagement whenever possible
with editors, managers and mainstream journalists to dis-
cuss diversity issues is a very necessary task.

Conclusion

If diversity issues are to be taken seriously, the knowledge
base on which journalism as a practice rests, and the practice
of journalism itself, must change dramatically.

Anthea Garman, Rhodes University, South Africa; Chair and
report writer Ibrahim Saleh, University of Cape Town, South
Africa.

VIII. THE ULTIMATE JOURNALISM

EDUCATION

By Michael Bromley, University of Queensland, Australia;
Chair and report writer Sonia Virginia Moreira, Rio de
Janeiro State University, Brazil; Minutes Recorder Joseph M.
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Fernandez, Curtin University, Perth, Western Austrialia &
Team members'’

After much discussion, the ultimate journalism education
team concluded with 10 recommendations, which follow.

Ten Tips to Creating/Maintaining the Ultimate Journalism
Education

1. Journalism education needs to define the discipline and
encourage people to define it and write about it. We must do
this if we are going to survive and become respected as jour-
nalism scholars, not mass media scholars.

2. Journalism, on its own, does not constitute enough sub-
stance to make up a full three- or four-year degree program.
Journalism education needs to draw on, interact with and
contribute to other forms of knowledge in the university.

3. Journalism is essentially post-disciplinary. The question of
the balance between practical skills and the theoretical foun-
dation in journalism education needs to be more clearly

spelled out.

Journalism as a culture is lacking in journalism education.
Journalism education should incorporate adequate readings
and critiquing of the readings to achieve adequate integration
between theory and practice.

Journalism education should consider incorporating journol-
ogy/journography — the study of journalism — as a particular

social and cultural practice. This approach must incorporate

a study of comparative approaches, of which there is a dearth
at the present time.

4. What mechanisms might we use to achieve this integrated
theory/practice approach? One question: How do we get stu-
dents to read when they generally don’t have a reading tradi-

tion? What do we do beyond bolting reflexivity to the course?
How do we harness reflexivity to our teaching?

Reflective teaching/learning is a pedagogical issue. We can
have the interventions occurring while we are teaching rather
than introducing them at the end, as has been the practice
when teaching nursing, fine arts, etc.

5. How is the “practice element” in journalism education deliv-
ered? It seems that journalism has its own notions of practice,
and it does not draw on laboratory/studio/field/clinical work.
There is still debate about what practice-oriented work is.

6. Is what we as journalism educators do teaching or learning?

Journalism education is about teaching and learning. Journal-
ism educators need to show that they are focused on the stu-
dents and how they develop as practitioners. We have gotten
past the stage when we have a professor saying: #is is how you
write a lead. The learning imperative must apply not just to
students, but also to educators.

7. Journalism technology and curricula must keep apace of
each other. For example, in one university a new and more
modern journalism teaching space is being built, but the cur-
riculum does not fit that space. This university is moving
away from lectures in the final year and instituting practical
activity in place of conventional teaching. This creates chal-
lenges against the present backdrop, in which course delivery
is especially influenced by lectures and timetables.

8. We need to address the tension between industry and the
academy. One of the key ways to do so is via service learning,
so that journalism education engages with the community in
which it is based. We need to think about how to manage the
relationship among the journalism academy, the industrial lo-
cation of the practice of journalism and community aspira-
tions. We must work out the priorities.

We need to be cautious about training journalists solely to
meet our industry’s needs. Are our journalism graduates
going into industry and do they keep reproducing the flaws
in our industry, or are they going to be equipped to effect
change? Journalism is no longer totally defined by employment.

We have the opportunity as educators to define “journalism
by practice” rather than leave industry to dictate it. We
should seize this opportunity during this time of crisis, and
amid the digital revolution, and reaffirm journalism’s useful-
ness to the community.

We must continue to attempt to define journalism. The key
difference about the study of journalism is the important
issue of how cultural creates messages. The ideological forma-
tion of journalists occurs over a lifetime, and we need to un-
derstand the journalistic formation of ideology. Journalism is
not just about production, but about texts that are produced.

9. Participatory journalism is becoming more prominent. Jour-
nalism is a mode of participatory communication, and it draws
on a broad sense of practice-based communication. Journal-
ism’s objective is to explain to the world what is going on
around it. In response to what we do, communities can react.

Journalism needs to be defined not just for the benefit of ed-
ucators, but also for students. Journalism is about:
- being responsible for neighbors;
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- being a public intellectual and giving relevant meaning to
complex issues;

- empowering communities and individuals;

- performing an educational service to communities by
providing knowledge beyond their schooling;

- afflicting the comfortable and comforting the afflicted;

- advocating freedom of expression to deal with abuse of
power by all who wield it; and

- correcting the imbalance of power in favor of ordinary people.

10. Journalism is a public, service-oriented profession. Its prac-
tice involves the application of informed yet skeptical inquiry,
in the pursuit of expository, clarifying and useful information.
It involves the broad sharing of that information in accessible
and participatory forms. Essential to the health of the journal-
ism profession is the consistent advocacy of freedom of expres-
sion and the holding of those wielding power to accountability.

Michael Bromley, University of Queensland, Australia; Chair

and report writer Sonia Virginia Moreira, Rio de Janeiro
State University, Brazil and Minutes Recorder Joseph M. Fer-
nandez, Curtin University, Perth, Western Austrialia

Endnotes

Conclusion

The WJEC-2 Syndicate Team Program enabled all conference
attendees to take advantage of unprecedented access to journal-
ism administrators, professors, professionals and advocates
worldwide. Conference-goers took part in passionate discus-
sions and debates focused on many of the greatest challenges
facing journalism education today, and their resulting analyses
and recommendations are currently being discussed on websites
and blogs worldwide. To help continue this discussion, visit the
official WJEC website (http://wjec.ou.edu/congress.php), click
on the syndicate tab and join the efforts of the many profes-
sionals working hard to keep journalism education as strong
and powerful as our democracy requires.

Robyn S. Goodman is a professor in journalism ar Alfred
Universitys Communication Studies Program. She is a
Sfounding WJEC executive committee member and served as
the WJEC-1’s Program Chair and the WJEC-2s Syndicate
Chair. She wishes to thank the following individuals for their
invaluable help with the syndicate program: Guy Berger, Joe
Foote, Elanie Steyn and Kaaren Reader.
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